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TECHNOLOGIES OF E-LEARNING FOR JOURNALISTS:
EXPERIENCE OF INTEGRATING SC TRAINING PLATFORM (EDAPP)

The experience of online learning became significantly more relevant in 2020 due to the COVID-19
pandemic and the shift to remote learning. Even after returning to in-person classes, educators did not
abandon some forms of distance learning; Massive Open Online Courses (MOOCs) remained an impor-
tant part of virtual teaching portfolios. This format is inclusive, convenient, and a constantly evolving en-
vironment for managing educational resources. It attracts users with its easy-to-plan schedule, a variety
of formats, and most importantly, the ability to make learning interesting and engaging.

This article describes the experience of a group of MOOC developers from Al-Farabi Kazakh Na-
tional University who launched and tested the course “Central Asian Region: Journalism Education on
Migration Issues” on the innovative SC Training (EdApp) platform. The goal of the study is to evaluate the
effectiveness of the chosen platform, conduct a qualitative analysis of student and teacher feedback, and
describe the methodology and tools of SC Training as an integrative resource in journalism education.

The research methods used include the analysis of measurable empirical data obtained through
surveys, questionnaires, live interviews, experimental testing, and assessment of the effectiveness of skill
acquisition. The authors also used universal methods of segmenting primary and secondary information,
gaming aspects of pedagogical forms, and their own experience in using innovative digital resources.

As a result of the study, the authors conclude that there is a high demand for new ways of giving
knowledge through mobile formats (mobile-first), a positive response from students to innovative gaming
educational resources, and the prospects for the development of this branch of online education due to
its compactness, dynamism and proximity to the young audience’s needs.

Keywords: journalism education, SC Training (EdApp), methodology of online education, MOOC,
media coverage of migration.
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XXypHaAnCTepAi SAeKTPOHADI OKbITY TEXHOAOTUSIAAPbI:
SC Training (EdApp) naaTtchopmachiH eHrizy Taxipuoeci

2020 xbiabl COVID-19 naHaemusicbiHa 6aiAaHbICTbl KalbiKTaH GiAiM Gepy >kyreciHe >kannai
aybICy OHAAMH-OKBITY TOXipnbeciH 63eKTi TakbipbInka anHaAAbIpAbl. OdAaart hopMaTKka OpaAFaHHaH
KEeMiH, OKbITYLIbIAAP KallbIKTaH XaHa GiAiM 6epyAiH aAiC-TaCIAAEPIH XeTiAAIpe TYCTi; Xarnnaim alubik,
oHAanH kypctap (KAOK) BMPTYyaAAbl NEAArOrMKaAblK, MOPTGEAbAEPAIH MaHbI3AbI OOAIri GOAbIN KaAa
Gepai. bya aaic 6iaiMm 6epy pecypcTapblH 6acKapyAblH MHKAIO3MBTI, bIHFaMAbl XKOHE YHEMi AaMbir
OTbIPaTbIH TYPi XK8HE XYMbIC KECTEeCiH )OCrnapAayAblH KapananbIMABIAbIFbIMEH, BAICTEPAI TaHAQY, €H
6aCcTbICbl — OKYAb! KbI3bIKTbl 9pi MaAAAbl €TY MYMKIHAIMIMEH epeKLleAiHeA.

Makanapa SC Training (EdApp) MHHOBaUMSIABIK MNAAT(OPMACbIHAQ OpHaAACTbIpbIAFaH "OHip-
OpTanblk, A3usi: KeLli — KOH MaceAeAepi GOoMblIHLLA XXYPHAAUCTIK BiAiM 6epy" KypCbIH icke KOCKaH KaHe
CbiHaKkTaH eTki3reH aa-Papabu atbiHaarbl KasYY-abiH MOOK a3ipaeyulirep To6biHbIH, Taxipnbeci
cunatTasraH. 3epTTeyAiH MakcaTbl - TaHAAAFaH NAATOPMaHbIH TUIMAIAITIH 6aFaAay, CTYAEHTTED MeH
OKbITYLLbIAQPAbIH, >KayanTapblHa canaAbl Taapay Xypridy, SC Training aaicTemeci MeH KypaAAapbliH
>KYPHAAMCTEPAI OKbITYAQFbl MHTErPATUBTI Pecypc peTiHAe cunaTTay.

3epTTey aaicTepi peTiHAE cayaAHamaAap, >KaHAbl Cyx0aT, SKCMEPUMEHTTIK TECTIAeY, AaFAbIAAPAbI
urepy npoueciHii TUIMAIAITIH 6aFaray apKbiAbl aAbIHFAH GALLEHIEH SMIMMPUKAABIK, AEPEKTEPAT Tarsay
KOAAaHbIAaAbl. CoHAQM-aK, aBTOpAAp HEri3ri >koHe KOCbIMIIA aKMapaTTbl CEermMeHTTeyAiH ombeban
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BAICTEpiH, Mneaarorvkasblk, opMaAapAblH, OWMbIH ACMEKTIAePiH >KOHE WHHOBALMSAbIK, LUMMPABIK,
pecypcTapAbl NaiAaAaHyAbIH ©3iHAIK TaXXipnbeciH KaAbINTaCTbIPAbI.

3epTTey HOTMXECiHAE aBTopAap MOOMAbAI hopmaTTap apkbiAbl GiAiM 6GepyAiH >kaHa 8aic-
TOCIAAEPIHE >KOFapbl CypaHbICTbiH 6Gap eKeHiHe KO3 XKeTKi3iMn, CTYAEHTTEepPAIH MHHOBALMSIAbIK, OMbIH
TypiHaeri 6iAim 6epy pecypcTapbiHa OH PeakUMsICbiH aKbIHAAM, KYPCTbIH, CbIMbIMABIAbIK, AMHAMMW3M
>KOHE >KaC ayAMTOPMSIHBIH CYyPaHbICTapbiHA JKaKbIHABIFbIH €CEMNKe aAbif, OHAanH OiAiM Gepy caaacbiH
AAMbITYAbIH Ke3€eK KYTTIPMENTIH ©3eKTi MBCeAe eKeHAINH aHbIKTalAbl.

Ty#iin ce3aep: xxypHaancTik 6iaim, SC Training (EdApp), oHAaiiH 6iaim 6epy saictemeci, MOOK,
KOLWi-KOHAbI KaMTY.
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TexHOAOTMM IAEKTPOHHOIO 06YyUYeHUs KYPHAAMCTOB:
onbIT uHTerpaumm naatdgopmbl SC Training (EdApp)

OnbIT OHAQMH-00Y4YeHMsI 3HAUUMTEABHO akTyaAamdupoBaacs B 2020 roAy, B CBSI3W C MaHAeMMel
COVID-19 1 nepexoAOM Ha yAaAeHHble (hopMbl yuebHoro npouecca. [ocae Bo3epatlueHmst B oAanH
dopmar, 3a napTbl, NEAArorn He OTKa3aAMCb OT HEKOTOPbIX (POPMATOB AMCTAHLIMOHHOIO MOAYYEHMS
HOBbIX 3HAHW; BAXKHOM YaCTbiO BMPTYAAbHbIX MEAArormyeckmx noprdeseit 0OCTaAnCb MaccoBble OT-
KpbITble OHAAMH-Kypcbl (MOOK). AaHast (hopma SIBASIETCS UHKAIO3MBHOM, YAOBHOM M NOCTOSIHHO pa3Bu-
BAIOLLLENCS CPEAOI YrpaBAeHMS 06pa30oBaTeAbHbIMU PECYPCaMM, NIPUBAEKAET MPOCTOTOM NMAAHUPOBA-
HUs pabouero rpacduka, Bbibopa hopmaToB, a FAGBHOE — BO3MOXHOCTbIO CAEAAThb yueby MHTepecHow
M YBAEKATEAbHOM.

B crartbe onucan onbIT rpynmbl pazpaborunkos MOOK 13 KasHY umenn aab-Dapabu, 3anycTms-
wmx 1 anpobuposaslumx Kypc «PervoH — LleHTpaabHas A3usi: >KypHaAMCTCKoe obpasoBaHue Mo BO-
NpocamM MMrpaLmu», PasMeLLIeHHbIM Ha MHHOBaUMOHHOM nAatopme SC Training (EdApp). Leab mnc-
CAEAOBaHUS — OUEHUTb 3(hHEKTUBHOCTb BbIBPAHHOM MAATGIOPMbI, NMPOBECTU KAUECTBEHHbIM aHAAM3
OTKAMKOB CTYAEHTOB M MpPenoAaBaTeAei, onmMcaTb METOAOAOTMIO M MHCTPyMeHTapuit SC Training kak
MHTErpaTMBHOIO pecypca B 06pa3oBaHnM XyPHAAUCTOB.

B kauecTBe METOAOB MCCAEAOBAHUS MPUMEHSIETCS aHAAM3 M3MEPSIEMbIX SMMUPUYECKMX AQHHBIX,
MOAYYEHHbIX Yepe3 aHKeTUPOBAHME, OMPOC, «KMBbIE» MHTEPBbIO, IKCMNEPUMEHTAAbHYIO anpobauunm,
OLEeHKa Pe3yAbTaTMBHOCTM MPOLLECCa YCBOEHMS HaBbIKOB. Tak>Ke aBTOPbl ONEpPMpPOBaAM YHUBEPCAAb-
HbIMWM METOAAMM CErMeHTaLMmM OCHOBHOM M AOMOAHMTEAbHOM MH(OPMaLMM, UrpoBbIX acrekToB Me-
AArormyeckmx hopm 1 CO6CTBEHHBIM OMbITOM UCMOAb30BaHMS MHHOBALMOHHbIX LIM(PPOBbIX PECYPCOB.

B pesyAbTaTe MCCAEAOBaAHUSI aBTOPbI MPUXOAST K BbIBOAY O BbICOKOM BOCTPEBOBAHHOCTU HOBbIX
cnoco60oB nepeaaun 3HaHuin Yepes MobrAbHble hopmatbl (mobile-first), NO3MTUBHOM OTKAMKE CTYAEH-
TOB Ha MHHOBALMOHHbIE UTPOBblE 06PA30BATEAbHbIE PECYPChI, MEPCNEKTUBAX PAa3BUTUS AQHHOIM OTPaC-
AV OHAQMH 06pa3oBaHns B CUAY KOMMAKTHOCTU, AMHaMM3Ma M NMPUOBAMKEHHOCTM K 3anpocam MOAOAOM
Ay AUTOPUM.

KAtoueBble cAOBa: XXypHaAMcTckoe obpasosanme, SC Training (EDApp), METOAMKA OHAAMH-06pa3o-
BaHns, MOOK, ocBellieHne Murpaumu.

Introduction

Information and communication technologies
have provided vast opportunities for the develop-
ment of online education. This has become a great
alternative to traditional forms of mandatory atten-
dance in a classroom with a lecturer. Time, distance,
and personal circumstances are no longer barriers to
learning from the top professors at internationally
recognized universities. With an internet connection
one can enter a virtual classroom from home at any
time. Asynchronous forms of work allow students
to build a flexible schedule, choose the format, and
method of examination.
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Al-Farabi Kazakh National University (Ka-
zNU) is a leader in implementing MOOCs (Mas-
sive Open Online Courses) in Kazakhstan, having
successfully integrated dozens of author courses
into the educational process for over 20 years.
The KazNU platform (https://open.kaznu.kz/),
with its advantages (massiveness, openness, on-
line format, and comfort), has been appreciated
by 48,000 registered users, with 500 people visit-
ing daily to study in 15 fields of science and tech-
nology. Some MOOCs from KazNU instructors
have sparked international interest and are avail-
able on the global platform Coursera (Press Ser-
vice of KazNU, 2024).
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The study of integrating online formats into of-
fline education continues to attract interest because
it represents a synthesis of classical and innovative
methods, dynamic interactivity, the inclusion of au-
diovisual resources, and an expanded illustrative
base. Researchers also highlight new opportunities
for creative work in small groups, stimulating ac-
tivity and motivation among all participants in the
process: both teachers and students (Villegas-Ch,
Caiizares, Pacheco, 2020).

However, online learning also raises legitimate
concerns about equal subject comprehension and
parity in effectiveness for each student: in a class-
room, a teacher can control understanding, emo-
tional responses, participation, and engagement in
the topic, but remote learning does not provide such
opportunities (Barkley, Major, 2020). There are also
challenges related to the technical side of the pro-
cess: unstable internet connections, complex inter-
faces, poor microphone or headphone quality, and
even an interrupted voice of the teacher can reduce
understanding of the material (Mallillin, Carag,
Laurel, 2020).

This is why today, especially after the end of the
COVID-19 pandemic, educators increasingly con-
sider integrating various teaching methods, includ-
ing “real” and “virtual” classes. This allows educa-
tors to use the digital resources and skills developed
during the pandemic, such as video lectures, tests,
gaming platforms, MOOCs and more. At the same
time, they can maintain the opportunity for personal
moderation of the learning process, group discus-
sions, motivational engagement, cooperation, and
student personalization.

It should be noted that integrating MOOCs
into the educational process may seem easy at first
glance, but it actually requires significant prepara-
tory work from the educator, who must act as a fa-
cilitator. Before selecting additional sources of in-
formation for a given subject, one must decide on
the method of synchronously or asynchronously in-
corporating the online course into offline education,
structure modules and topics, determine methods
of individual and group communication, prepare a
course navigation guide, consider the students’ ini-
tial capabilities (such as knowledge of a foreign lan-
guage if the MOOC is not in their native language,
technological competence), and more. The MOOC
itself, according to its authors, is self-sufficient and
complete, but its content does not always match or
fully cover the details, illustrative base, structure, or
thematic content of the syllabus used by the teacher
in the offline format. This is normal, as, for exam-

42

ple, journalism uses different content and themes in
various countries. The undeniable value of a foreign
speaker’s MOOC lies in the broad extrapolation of
knowledge and a global understanding of the sub-
ject. The instructor integrating such a MOOC into
their subject focuses on updating the theoretical
knowledge gained and translating it into skills and
competencies based on local materials.

Such integration forms a strong educational
resource, minimizes the risks of online learning,
which, according to researchers, requires additional
skills in time and motivation management from stu-
dents. Without these skills, learning effectiveness
can significantly decrease, affecting student perfor-
mance (Baker, Evans, Li, Cung, 2019).

The possibility of using innovative materials,
mobile learning applications, relevant video con-
tent, and user-friendly navigation of the course can
enhance motivation, engagement, and overall aca-
demic performance (Scagnoli, Choo, Tian, 2019).

Introducing new technologies into the educa-
tional process also strengthens the competencies of
the educator, enhancing flexibility and readiness for
change (Taimalu, Luik, 2019). The speed at which
new educational resources and computer programs
appear requires university professors to continuous-
ly self-develop and expand their ICT competencies.
At the same time, they need to monitor students’
new demands, abilities, attention span, analytical
skills, and expectations, as well as model the alter-
nation between theory, example, and practice; de-
signing small group work that address the individual
needs of each student.

Thus, modern university practices are shaping a
new demand for hybrid education: short innovative
lectures, personalized competency-based practical
assignments reinforcing subject skills, and innova-
tive MOOC:s or other supplementary software prod-
ucts that expand or complement the subject being
studied.

The authors of this research turned to their own
experience with one of the innovative MOOC plat-
forms — SC Training (EdApp), acquired in 2023.
The UNESCO Department in Journalism and Com-
munication, with the support of the International
Communication Development Program (ICDP),
implemented a project called “Central Asian Re-
gion: Journalism Education on Migration Issues”
throughout the year. The goal of the project was to
create a new mobile course based on the best jour-
nalistic practices for covering migration issues and
the negative examples of presenting stercotypes.
The course was designed not only for students but
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also for practicing journalists ready to cover migra-
tion topics accurately and positively in the media.
The project was aligned with several sustainable de-
velopment goals (SDG 4 — Quality Education, SDG
5 — Gender Equality, SDG 10 — Reduced Inequality,
SDG 16 — Peace, Justice, and Strong Institutions).

As a result of the project, a mobile course
(MOOC) was launched in five languages (Kazakh,
Russian, Kyrgyz, Tajik, and Uzbek), each with its
own interface and autonomous address on the plat-
form. The course includes current and final assign-
ments, tests, games, and educational elements (Ka-
zNU, 2024).

Project stakeholders include universities, jour-
nalism faculties, students, master and doctoral can-
didates, professors, media schools, editors, journal-
ists, bloggers, and press service representatives.

The project leader from KazNU is Doctor of
Philology, Professor N.T. Shyngyssova. The proj-
ect participants include faculty members from the
UNESCO Department of Journalism and Communi-
cation: Professors A.V. Rozhkov, A.I. Skripnikova,
E.L. Dudinova, and M.O. Negizbayeva.

Literature Review

The period of active use of online technologies,
with remote lecturers and students, and new formats
of lectures and seminars conducted via computer
screens in the early years of the third decade of the
21st century, sparked significant interest among
researchers. The direction of their inquiries was
multifaceted: empirical studies, summarization and
classification of features and forms of online educa-
tion, experimental research of specific models, iden-
tification of advantages, disadvantages, and risks,
and comparative analysis of various approaches and
methodologies.

A group of authors from the University in the
Philippines identified conceptual and technical is-
sues related to online classes and formulated final
recommendations, considering factors such as in-
ternet speed, the lecturer’s personal qualities (voice,
diction, etc.), student motivation, and the availabil-
ity of a special workspace for virtual classroom ac-
tivities (Mallillin, Carag, Laurel, 2020: 14).

An overview of 2.0 e-learning concepts, which
include the development of technological enhance-
ments to the pedagogical model of education, active
use of ICT, interactivity, syndication, and social-
ization, is provided in the article “Integration of E-
Learning 2.0 in Online Courses” by Steve Chi-Yin
Yuen. The author presents the history of the emer-

gence of a new e-learning model based on the com-
bination with a social network or Web 2.0, leading
to the creation of the second generation of e-learn-
ing: e-learning 2.0 (Yuen, 2014).

The article “Improving the Online Education
Model with Integration of Machine Learning and
Data Analytics into Learning Management Systems”
provides interesting insights into the changing roles
of the teacher and student. The authors note that the
traditional view of the teacher as the primary actor
is shifting in online education, where the student
comes to the forefront. This shift introduces several
issues: the creation of a comfortable environment,
resource availability, control systems, motivation,
and the personal qualities of students. The authors
also propose enhancing online education with new
technologies such as blockchain for data protection
and the internet of things for continuous improve-
ment of the educational model (Villegas-Ch, W.,
Roman-Canizares, M., & Palacios-Pacheco, X.,
2020).

A group of authors from an American univer-
sity studied critical success factors for online learn-
ing from the student’s perspective. Seven factors
were identified as essential: basic online modal-
ity, academic support, teacher presence, cognitive
presence, online social comfort, online interactive
modality, and social presence. The researchers em-
phasized the importance of the teacher as a guide,
observer, and facilitator of the learning process.
Cognitive presence, including stimulating curiosity,
providing opportunities for reflection, helping to ex-
plain concepts, and the applicability of the material,
was also considered crucial. Social presence, such
as group work with other students, sharing knowl-
edge, and creating a sense of community, was noted
as another key factor. Structured feedback, commu-
nication, student coordination, and the creation of an
online community were also highlighted as signifi-
cant (Van Wart, M., Ni, A., Medina, P. et al., 2020).

Elizabeth F. Barkley and Claire H. Major’s book
“Student Engagement Techniques” is also of inter-
est, that presents a dynamic model of student en-
gagement, offering practical advice on motivation,
building connections, and strategies for engaging
students in the online environment (Barkley, E.F.,
Major, C.H., 2020).

In terms of using MOOC:s as an online learning
platform, there are various scholarly opinions and
findings. Researchers describe three possible ways
of integrating MOOC:s into educational programs:
“embedding them in a blended learning format;
replacing part of face-to-face courses with online
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programs; and creating online master’s programs
where all courses are delivered in MOOC format.”
As risks, the authors point out the lack of universally
accepted standards for organizing and assessing the
quality of MOOCs, as well as the uncertainty sur-
rounding the economic and educational impacts and
the business models of online education. Moreover,
some subjects or specialties may not be suitable for
conversion into this format (Semenova T.V., Vilko-
va K.A., 2017).

However, as mentioned earlier, the COVID-19
pandemic of 2020 significantly emphasized remote
learning formats, with many universities discover-
ing MOOC:s as an effective model for distance edu-
cation. The Coursera for Campus platform respond-
ed quickly and conceptually by offering free access
to over 3,800 courses and 400 specializations from
leading universities and industry partners (Anna
McKie, 2020). Al-Farabi Kazakh National Univer-
sity (KazNU) actively and successfully used this
resource during the pandemic and continues to do
so, providing students with the opportunity to take
courses from top professors worldwide.

In recent years, KazNU has developed a meth-
odological model for implementing MOOCs, aimed
at “realizing the methodology of electronic educa-
tion while harmoniously preserving national tradi-
tions and introducing innovative pedagogical tech-
nologies (rational interaction between online and
offline formats, where online education can signifi-
cantly complement and enrich the educational pro-
cess)” (Zhapparkulova, K.N., Alexandrova, O.l.,
2021). The authors also note the varying levels of
motivation among instructors and learners, strong
and weak students, and active researchers and tra-
ditional lecturers.

Materials and Methods

The research material was drawn from the ex-
perimental period of the project’s implementation
(September 2023 — September 2024), which includes
the experience of educators in creating MOOCs on
the SC Training (EdApp) mobile platform, method-
ological developments by educators, and feedback
from testers, later including students and lecturers
from other universities, regarding the course content
and format.

The stages of preparation were studied, includ-
ing priority-setting, material collection, mapping of
educational resources, and platform selection. The
course modules and thematic focus, relevant to the
four Central Asian countries—Kazakhstan, Kyrgyz-
stan, Tajikistan, and Uzbekistan—were developed
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based on the Journalism Teaching Guide from
UNESCQO’s “Reporting on Migrants and Refugees”
series (UNESCO, 2023).

The diachrony of this process was also represent-
ed in the validation materials, which were reviewed
at a joint meeting on October 17, 2023, with repre-
sentatives from over 40 domestic and international
universities. The discussion covered the curriculum,
indicators, resources, standards, methodology, qual-
ity control, and practices of covering migration in
media in Central Asian countries. The essential part
of this process was investigating the opinions and
feedback from media outlets and migration-focused
NGOs regarding the working practices for verifying
migration-related statistics and digital data, as well
as creating and reinforcing the media portrayal of
migrants while considering risks such as stereotyp-
ing, victimization, and traumatization.

Additionally, various e-learning platforms were
analyzed, with a focus on the SC Training (EdApp)
platform, which uses a mobile-first approach tai-
lored for “on-the-go” learning. This approach is
more gamified than traditional work processes.
The course development team chose this platform
due to its simplicity and flexibility, ease of inte-
gration, gamification and micro-learning features,
compatibility with any schedule, progress tracking,
engagement incentives (e.g., stars for completing
tasks), Al analytics, spaced repetition, push noti-
fications, assessments, and certification options.
Subsequently, the course’s general concept, lesson
sequence, and methodology relevant to its objec-
tives were defined.

A central material in the study includes feedback
from testers and students regarding the course con-
tent, methodology, evaluation criteria, and technical
characteristics of the mobile course. This feedback
was collected in two stages: the first from May 14 to
September 2, 2024, and the second from November
20 to December 25, 2024. The results from the first
round of surveys were incorporated into the final
versions of the courses.

The study also analyzed the content of the
MOOC “Central Asian Region —: Journalism Edu-
cation on Migration Issues” (https://link.edapp.com/
kHUWsZP5zMb). The research focused on inter-
active educational technologies, gamified methods
(e.g., identifying incorrect phrases, crossing out
“extra” words, matching definitions, searching for
encrypted phrases, evaluating resources, writing
brief texts, selecting definitive positions, combining
text with images), and more.

Both surveys assessed multimedia and anima-
tion elements used in the course as supplementary
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content to enhance student engagement, comprehen-
sion, and motivation.

The study also reviewed global research, norma-
tive frameworks, and UNESCO educational materi-
als regarding media coverage of migration, combat-
ing violence, stereotyping, stigmatization, and the
politicization of migration issues in the media.

In examining the local presentation of migra-
tion issues in the media, the authors analyzed con-
tent from local digital media, conducted significant
work to collect, systematize, and evaluate the exist-
ing practices, and carried out a frame analysis of
responses and comments to the journalists and of-
ficials.

The research methods included comparative
practices and analysis of measurable empirical data
gathered through the two-stage surveys, in-person
and remote polls, “live” interviews with students,
master’s students, and journalists. The authors also
examined student results from various academic
levels, conducted experimental testing, and evalu-
ated the effectiveness of skill acquisition during the
course. The course content, gamification aspects of
pedagogical methods, and animation forms of stu-
dent engagement were analyzed using universal
segmentation methods for main and supplementary
information. Additionally, the authors reflected on
their experience using innovative digital resources,
having worked with traditional MOOC:s before.

In studying the qualities of e-learning, the au-
thors emphasized the need to increase student en-

gagement with modern forms of educational content,
as new generations of students are less receptive
to traditional lecture-heavy formats. Based on this
premise, the authors formulated the research ques-
tion: Is a mobile platform using a mobile-first ap-
proach with gaming elements equivalent to a tradi-
tional MOOC? Can such a format be self-sufficient
for retraining the practicing journalists and serve as
a supplement to offline education for future media
professionals in universities?

Results and Discussion

The research was conducted in two stages.
The first stage lasted 16 weeks, from mid-May to
September 2024, and was a multi-level process:
consultations with the working group, communica-
tions with testers and experts, surveys, and “live”
interviews. The evaluation concept was summative,
meaning all participants reviewed the content of the
proposed online course in terms of usability, inno-
vation, and engagement. Suggestions and feedback
were carefully studied and incorporated into the
project.

During the course validation phase, a working
group was formed, consisting of experts from four
countries (Kazakhstan, Kyrgyzstan, Tajikistan, and
Uzbekistan), practicing journalists, bloggers, and
lecturers from both domestic and international jour-
nalism departments, as well as students (refer to II-
lustration 1).

Members of the expert group

11%

38% P\

= Lecturers of universities of Kazakhstan

= Lecturers of foreign universities

Students and undergraduates

Journalists

= Representatives of international
organizations

Ilustration 1 — The qualitative composition of the expert group for the period September to May 2024.
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Participants of the expert group had the oppor-
tunity to comment and evaluate the course based on
various criteria. These were divided into two main
sections: external characteristics (such as user inter-
face convenience, graphic design, technical features
and tool capabilities, navigation clarity, etc.) and in-
ternal qualitative characteristics (such as text clarity,
task difficulty, relevance of examples, the clarity of
formulations, the sequence of topics and the compo-
sitional structure). The opinions of the experts were
divided. The student audience was more interested
in the graphic design and the mobile-first game

modules, while the teachers focused on the method-
ological aspects of material comprehension and the
opportunities to reinforce skills related to the topic
of migration.

Practicing journalists rated the course as inde-
pendent and capable of enhancing the professional
competencies of media workers and others in fields
related to migration, without interrupting their work
schedules, effectively serving as an additional pro-
fessional development course (see Illustration 2).
An important factor for them was the fact that the
platform provides a certificate.

Expert opinions on usability and relevance

Requires further development 0%

Conditional relevance and usability 0%

The course is self-sufficient

In demand only by students

In demand only by teachers

Ilustration 2 — The structure of responses regarding the website’s usability
and the demand for the course among stakeholders.

The interface of the lessons, as well as the intro-
ductory video created by Anastasia Skripnikova in the

style of an acting sketch (see Illustration 3) sparked
significant interest and received positive feedback.

Ilustration 3 — Screenshot from the introductory video of the online course “Region — Central Asia:
Journalism education on migration issues” (https://link.edapp.com/kHUWsZP5zMb).
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The creative approach effectively set the stu-
dents in a discussion-driven and somewhat provoca-
tive mindset, as throughout the lessons, they were
often confronted with allusions to stereotypical
views of migration and migrants. Students were en-
couraged to make the correct choices in texts, defini-
tions, evaluations, and opinions.

In the development of the online course “Cen-
tral Asian Region: Journalism Education on Mi-
gration Issues” the authors actively leveraged the
SC Training (EdApp) platform’s tools and a vari-
ety of options that allowed integration of videos,
animations, and content from media and YouTube.

Animated characters guide the students throughout
all the lessons—young journalists, Amir and Dana
— who were present in every module. These char-
acters undertook editorial tasks, prepared for inter-
views, collected materials, and shared their skills
and experiences on the complex issue of migration.
The virtual characters moved actively, expressed
emotions, voiced the problem and potential solu-
tions, and learned alongside students how to ap-
ply global standards and recommendations from
international organizations on working with trau-
matized migrants or survivors of violence (refer to
illustration 4).

Ilustration 4 — Screenshot of animated videos created using the online service Animaker
(https://link.edapp.com/kHUWsZP5zMb)

The “live” interviews with experts, comments,
and evaluations are also noteworthy. The most in-
dicative and complete response in the video feed-
back from the course tester, Dameli Kabulova, sent
from the USA, where she was studying. Dameli not-
ed: “I liked the course primarily because the format
of the material is not a continuous text with a test
at the end, but a theoretical part divided into small
segments, each followed by an engaging practi-
cal exercise. Secondly, the interface is very simple
and user-friendly. Personally, I was able to take the
lessons while on public transportation, which is a
100% advantage of the course! Moving on to the
content, I’d like to point out that the topics flow very
smoothly from one to another, providing a gradual
immersion into the issue. I also liked that some ad-
vice and recommendations can be used as a basis
for covering any socially significant, difficult topic.
The inclusion of links and additional literature is
very useful and convenient for a detailed study of
the material” (from the author’s personal archive).
It was also noted that not all questions provided the

correct answer with explanations if a student made
a mistake.

The suggestions and recommendations from the
testers are highly valuable as they allow for quick
fixes or updates to some parts of the course. For ex-
ample, the navigation presented on slide 4, which
allowed students to easily and quickly receive qual-
ity instructions for navigating through the topics and
tasks, was improved and refined several times dur-
ing the process.

The course structure was also positively assessed
as it represented a dynamic, compact quest with con-
venient, understandable, and expected components:
Introduction, eight lessons, and conclusion. Each
contains short tasks that are awarded with stars.
The awarded stars can be accumulated and used for
passing other courses. Illustrations, photos, videos,
graphs, and drawings, considering regional specif-
ics and multimedia technologies, made the course
engaging and useful.

The second phase of the evaluation of the
qualitative characteristics and post-implementation
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frames of the course took place at the end of 2024
and lasted almost 5 weeks (from November 20 to
December 25), after the official launch and publica-
tion of active links to the courses in five languages
on UNESCO resources (UNESCO Almaty, 2024),
and focused the attention of researchers on the main
stakeholders — students and journalists.

The questionnaire contained closed and open-
ended questions (https://docs.google.com/forms/d/e
/TFAIpQLSespWI9HmMjylirc3BO6HVIZ0mfuRoeM
9E1LPHt8v1i-wN4Fnmw/viewform), 108 students

Interesting
Useful
Boring

Not very useful

of educational programs “Journalism” and “Interna-
tional Journalism™ of three levels of education, 15
journalists specializing in migration, took part in the
survey. 90% of the respondents are 17-21 years old,
10% are older than 21 years old.

The course interface was clear to 95% of the in-
terviewees. In general, the majority (99%) found the
course interesting and useful. 57% of the listeners
managed to master the course in less than 10 hours,
25% did it in more than 10 hours, the rest coped in a
week (see illustration 5).

(67.9 %)

Ilustration 5 — Course evaluations based on criteria of interest and usefulness.

90% of respondents answered negatively to the
question of whether there were difficulties in navi-
gating the course and tasks, while 10% experienced
some difficulties. In response to an open question, a
suggestion was made: “To simplify the work with
tasks at each stage, it would be more convenient
to scroll from right to left, instead of the ‘Next’
button”; “The background image interferes while
reading the white text. I recommend to make the

background simple and more readable”. 97% of re-
spondents recommended to integrate the course into
the educational process.

The positive assessment of the interactivity and
game elements of the course can be considered a
success for the developers. Since the recipients are
mainly young people, their requirements for multi-
media and spectacular content are high (refer to II-
lustration 6).

OueHuTe 3 HeKTMBHOCTb MHTEPaKTUBHbIX 3aflaHunit Kypca (TecTbl, IrpoBble 3/IeMeHTbl U Ap.) oT

0-5 6annos., rae 5 — Bbiclumin 6ann

®5
@4
®3
®:2
o
®0

Ilustration 6 — Course ratings on gamification elements and interactivity with 5 being the highest score.
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The self-sufficiency of the course was assessed
by journalists who are limited in time and can quick-
ly improve their competencies on this matter. Stu-
dents also found the course complete, but there were
suggestions for integrating the mobile course with
basic disciplines. 96.4% of respondents would rec-
ommend this course to colleagues and classmates.

Conclusion

The research carried out, comparative analysis
of the platforms, feedback and interviews that al-
lowed authors to form the following conclusions:

Nowadays, modern lecturers must be involved
in permanent process of self-learning and to acquire
new skills of working with innovative e-learning plat-
forms. The speed at which new technologies develop
requires educators to monitor, analyze and choose
the most comfortable and convenient technological
concept for their students. For example, choosing SC
Training (EdApp) as a base platform — course devel-
opers studied exiting models of the platform. For the
past couple of years, the situation has changed, and
the new alternative platforms such as Cloud Assess,
Axonity, 7taps Microlearning, TalentLMS and others
have emerged. Undoubtedly, they are neither better
nor worse than EdApp but may be more useful for
some forms of micro-learning, personalized learning
sessions, short-term rapid learning courses, or when
there is a need to enhance gamification, multimedia,
or integrate with Zoom and Salesforce.

New generations of students are forming a
demand for an umbrella-type education, where a
synthesis of various pedagogical methods, tech-
nologies, and platforms are being used. Traditional
forms do not always give high results in knowl-
edge retention. The use of innovative platforms,
Al-based analytics for monitoring and controlling
students’ progress, digital optimization of learning
courses, and involvement of traditional forms with
electronic sources and platforms receive positive
responses.

Analysis of the conducted survey showed not
only students’ readiness for gamification but also an
intellectual demand for “smart games” that require
certain efforts, engagement in finding answers, or
decoding dates, surnames, and terms. Highly value
and grade the accessibility, convenience and brief
explanations of mobile-first courses, students still
strive for the significant strengths of education — re-
membering fundamental knowledge, accepting new
in-demand skills, and engaging highly effective and
important real market cases, problem-based learn-
ings etc.

It is important to understand, that entering vari-
ous spheres and economy industries, university
graduates will face with demand for technological
compliance, which means continuous professional
development. This can only be achieved through
integration with mobile education, skill for which
each student must gather while studying within the
walls of the university.
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